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1 5|

(AR /N O i BRI (20192022 4 ) ) 42
Hh, 0P B S I R ks 3 SOR R
B [ R RN E BT, B ONDIRE B YR TR
BRI , FE5 m BE EEM EUE SR, 5
PRFEEBO A B 3 0 M (5 | 07 T 1) — B, B 2
DRAR SR B 1 o o A R 118 SR Atk A 45 A o R B
S YT DR AR SR TR 5 PR R R R S R i
o] (BB ,2022) o AME B EIMETRFL AU BN 25
SR R AMB A ARAAT (Fh A, 20205
Xk, 2020) o FEHO A BN A PR R BUA R A R
Z AR N ARk A RO Bl PR AR R A Y 2
E R, B ST T DN N A8 Il A~ BLRE A7 1T
FOPURAR RO B At T SO B R B A AR

A AR AR 72 4, )2 0B 72 d ((Graves,
2019) . AMEZM B SCAE R A UE WIS 5 2 2 E 1
MR A AR T G T- B RUE 28 4 B0 ) R [
KRR 25 . SMEBM SAL NS TE BRI IR N 25
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b5 YRR RO AN DU | U T RS 4R
AL VAR Al LI S W i W/ AN S B N
WERE IR N (RSB NARARAE S5 = A

T 30 Ak, BB W R R ST AR
(Al — N 2 U 5 = O T 32 2
PRS0 5 2 T RN (A B SR, 1T
DIV B iR SR S B e o 2 HAR, 5%
Fo B X 2 BN A FBETHIE5T R S A B 3R
SNEZIW-S =R X VAN = &Ll i D E -
P AB W 3 A0 SE R AT M ( Weninger, 2018) U e S
S X AMEBOR B SCAR 58 T EER AL TSR
BRI AN E oA B R D B A B S N2
XFHMES 2 EAD N E R 2252w, ENSME
B FRAIR LB TR 5 207 TR £, RETH
MVEMY , LB G 7 500 B B R Gk AT, W B
B D . BARIEAETT IR IR IS ME B
SCARRFSE (5K AT, 20205 FHEAl, 2020) ,{H 2 X 4h i
FOM 255 0 SO N 2 00 BRI R =2 3R SRR RN 2 M
SCALNAS BT 7 AR R B — Ry fif e 3R [ A 2L



BH NSRS B RO 95 A L TR 1 1 SO 2
BT AT R AT 2 B R R A R Sh I DR R
SCACHE AR SEE , A SCHE B A Bkt SO 2 SEIE
IIHTHESE TR 23 A S8 Bkt SCAE N 28 14 A T8 A4
WS M T AR HOb SO B o B )2 E SR,
ARSCAE PR AR R BT, SO N A A8 B o3 A 7
5 S MBS0 B O SO BT I Y
HH B A D T R 28 L [ i O 0T 5 - (DA i 27
A EAETE S HOM Pl AR b O o ) A SO AR
SCAE A RN SN e AT AE — RE A R R 7 A
TERURE I I B RE Y SR A A Y 32 AR R AT
2.7 T LAKE T ] Fh BEAS 0L AR JH AT 4 05 8ok 20 B
HNEZBE PR E UM A OFME B TR S
U7 T SO 7 2 T TR MR L ) Rt

2 SMEHEMAoTHINXHRE

2.1 XRIEEE

AL RS IR B A A s B AL 0 R
() & R A — e FEEE AR A, TR E , 25 B SCAb i 3
EM ARG — . Kramsch(1998) 38 i, S0k A7 AE T 3L [A]
FES TN A 2S ) S — TS T A B 7R M
PEMTANAT Sy J7 T ST 1 2[R A ME A R, Cortazzi &
Jin(1999) A, SCAL AL & WA TS A5 A I HE SR,
HRYFZAELL AT Lo Ar FD L A At N 35 18 A7 30 A8 4
R, AR Kramsch 58 U8 SCIL I BEIR P 4E 225 s o8
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()T 1) 48 32 2 R A ) A7 O s o 25 B 53 2L MR AIE
Cortazzi & Jin 58 4 ST 48 B 28 38 1 L B S A% 4k ¢
PE X PIANE LAE—EFEE FI0 T SO HE AL,
5B 25 1 SN AR R — 2
2.2 IMEEMARBIXUANBTDLIELR

LEWMAME BB ST N 2 SEUERTFE , e SRR R AF 5T
FROAN [ R A, AN )2 R T TSR] ) SO AT RE 2
ARSCEEI T SSCI WS Y SR 5T 288 R TR -E AN
TP S AT REZR , BRI R 1,

TR 1 PRS2SR LA TR AR SORE
XL HTHESLIA AR = ARG A AEREFNF,

ARSI 32, i A X 25 W22 T ) SC AR N
B AEEWZRE B 2B FERLAA N ST TA
[f]7338 ., Cortazzi & Jin(1999) #2111 i = Hbf 34k
TR AR . H 0918 SO BEE SO AN E RSk
PIBETR A, B T8 SCTs 9018 2 28 REBEE I E 50
Ak, R [ SCAR | 36 SO RO A Y SCAR A 5 BRI
SRS T2 ) T IR B 1 K B Sk, an [ S
1l HAR SRS ;s PR SCAL S HEFE N BR T 981 Sk
T 2] B E o 0 AR E R n St A S fl
KA AL

Kachru (1992) 4% 8 DX 3850 A 4 S0 o0 =36
il (inner circle ) | #[Fl & (outer circle) A1 4M"
(expanding circle) , ABETE N, 70 FARE AN 15
BT A/SGE RS R RZHUE R A BRI R X

#1 EFLEMXUSHTAR

F& (BFE) XHAE BREH:
Cortazzi & Jin (1999) | HBYE 34k (target culture) \FEFECAk (source culture) | [E PRI (international culture)
*
Kachru (1992) N IR (inner circle) ZMERE (outer circle) A8 (expanding circle)
Stern (1992) K C 34k (culture with a big C) /N ¢ XAL(culture with a small ¢)
Moran (2001) 721 (product) | SEHR (practice) ML (perspective) f1H] (community) . A% ( person)
E4 15y
Adaskou et al. Fe2 T X (aesthetic sense) #1243 X (sociological sense) | i L7 X ( semantic sense ) |15 F & X ( pragmatic
(1990) sense )
AN B (social identity and social group) it & ZZEE 1 (social interaction) fS{MFFT A (belief and behavior) |
B (1989) & FNEGE ) B (social and political institutions ) & EFN A Ay A HA (socialization and the life cycle) \RH&/
ram
Y E 2 A 3 (national history) . R i/ E ZK 32 ( national geography ) . %! 4% EN & 1 E K & 4 ( stereotypes and national
identity )
F8
B 5EGE (history and politics) & 75 (ecology) K Y (leisure time) . & K5 E AR (music and the arts) |
Dweik & Al-Sayyed 14 (names) .\ 3F 5 #l = (literature and science) | KRS LR (family and male-female relationships) |
(2015) #E (education) \EYIK A (food and drinks) . 2 K AL (religion and religious rituals) . 285 (economy) |
R (dress) 41247 M (social behavior)

1 ; Byram (1989) Fl Dweik & Al-Sayyed (2015 ) B9“ UL A" — R ML AR K C 3k, AR A2/ ¢ Sefk
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BEFRAVE N FI ), K A ENL ( English as a Native Lan-
guage ) H1 X 5 BT 05 50 BUR R B D& Y LA E 7
sl S EIFERZ 8 R B R 28U R 2
TERRE IS BRI PR AR T 2 A
(1) b X BE FRAESME 1 F54 ESL( English as a Second
Language ) 1 X ; S5 AN HA LA S (7, R 2805
R RETR IR ST | e ROl S e RN LA 7 iR
R TR X fih 30 S 1 1 1, DX B PR VR SR8, R A EFL
Hi[X (English as a Foreign Language)

H IR Cortazzi & Jin (1999) J& L) Hbnik 5 FIAME
53 H BT R 550 A 48 bl Kachra (1992)
N DI 22 S DA R 3 SCA AL AR AR SR SCARN 283 2
i, Z AR BRI LASNIE A 2] 2 R SCA S S
B 10 5 HAM R S e 2R R 3 2R3 5, 255 T H
I G AR B KR, 2 T SCIL N AR
ZAMA S R AR UE, B T AR IS, M Stern (1992) 1Y
OISR T SRR & R, = SO N AR R Y
WAL, B HIRAR T SO W A SCAR 9 AN TR) D7 T Y
SR FR . R 1 PILERE R BT T SN A
RN, 8 KO BRI A RS2

A 18 2 AH R rhOULJZ T ST A 2R = A T oAk
RN 8 2 6] ) BAT — 5 A B R Sk
W%, Stern(1992) HR 48 3T Ak 1) 25 14 F1 3 G 04, I
J7 ORIV SCRY AR R B SCAR 43 D R C Sk (culture
with a big C) /N ¢ (AL (culture with a small ¢) , K
C A F W e NSO R T SCAb N 28, AL 45 ) o
SCAE il BE S AL BESCAE = AN D7 T, AnER P
HE LU 2R M3 o B R R - e
SRR AR AT A AL 2 2T AL S NS B AR IS
L HEWAT G AL 58 WA 45 5 A OC R N 4% U
AR N F2 78

Moran (2001 ) #2 HH SCHCHCA B TN HERE - 7l (A
T T HAREAIE ) (S (48 4 1 Sk AT
) P (R A L S AL R (S
PR R DT 2 AR ABROCR T E K Z B SER) |
N (FFAETH SR AR ) o Yuen (2011) Y
SCAR PN A HE S by b DU A 4 B A S, RS T U 4
AINTEIR R A S E R R — B WS R G (7 ) ,
HANEIRI N (AP ) TR 22 B (52 8% ) A ik AR (9
1) o SCBRECCAAT (2R R AE 5 N A 45 TR
A (D) B R SR, 5 Moran A9 FLAER 5337 To AR
JE X ), A S TR FH Moran (19 SCAEAMATHESE

Adaskou et al. (1990) 7E ¥R F 5 XL R R
B, 3T SO B R R B S S U 2 S
SRR C 3, anseF MR ) a7 (/N
¢ 3CAR, AN TAEFR PR ) (18 SO SC(SCAB RS I LR
g, e AR ) 3 R S (3S BRI fg AL A e )
A INENE S Asciae R AN) . Adaskou et al. M
e LARGEM A FEAR X 43 SCA B 2800, 45 B MBS EE A
EE PR, FEIE S EAMET B XXR,
X FAME#E A B S A R L,

Byram (1989 ) I Dweik & Al-Sayyed (2015 ) Xf &
HM SN2 53 B B 43 S840 TR B SCAE ISR 2
T, 2 S LA FHX 25 5 B SCAL N 2, EAR R P
X R — 2RI S R (AR 2 B2,
AR AR A R S R BON] SCAR A 0 B A5
AN ] L i BB i), AN ) 2 5 7 < F2 R J23 T Y S0 Ak A
Kbty RIiG 2, WX AT, & B Byram
(1989) il Dweik & Al-Sayyed (2015) FIHE LR A A2 B
ZAb Ay s FBOR AR ; AN ZALTE T Byram 1532
FEJE TR C XbiEms, i Dweik & Al-Sayyed [)432
[ 75 K C SCIE RIS ¢ STAE PRI G
2.3 MEEMIXUABTERSHTIESR

AT GT HENT W IME B AN Z D P HESR A
TEARG R RIS S R A X 2 WY
A B R RO SRR <« T SR AH X O Y
SCALINZR 55 2GR TR 3 2 (A] ) 4 e
(=T AERE” . WSO 25 [A) )2 UG AT 14 A 1
TN 27 A TR SO PRS2 1) B AR SR A
Fil B

B e, &k ml il B, R TS SR AESh
THB T RS IMBE B Z 0 R M A LS R, S
UANET: 4T EST UNCIRYSL Y ARy S <51
(BFEMZ R ) NTF, B R DY, 5 Jm 3] 3280
PRI o ZHESR R T TR R A2 S TE BT 1 56T 1Y
SYHTHESR | RURIHL (1) PR A>T )2 G b 19 99 52 e TR e e
T IR ESME SCACFA AR Z e E IR SRS AR 1Y)
KIERL, DihESIES )3 R ), th e cfk)s T4
B R RRE SO, TESMEZCEE T K AR R B Sk
HAESCAR Y LU TR, AT DA CAR SME#2 DLN ELRE E RGo
SCAE A FE B SCAL B Z A SRy, (L[] B 28 34 o 1 B S fk
Fr i B HeE TS oK A SO b S A B S Ak
() R, AR A OO BOW 2 R i SR N A R
PR 2 AN 5 L e H SO0 A A8 B B 2R R AR S0 fk
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. AR Byram’s (1989) —| ______________
R | N N !
- & £ 1 S
RAR , _J I ]
Dweik & Al-Sayyed’s (2015)

El1 EFL #MXUABTERSIIESR

FASNE B AP T ROy RN A S % (IR TE
R, RO E R IR AN 25 2 A,
RN ZA LR o3 B 87 AT, ik TR 8
PR X OUL 38T A 35 T R AT, R 1R e AR
SCAEHT ST T BR AT B T7 1), Rl X SO N 2
SASZ U B AR, T DL 00 A 2 X SO N R A
BARGLHR , 76 R 5830 MR 59 Al B P il — 52
A SCAL R, ) I 295 5 [ G 2 SO T 5 4 2l 2
SCAEFRAAR 28, A R T 2000 =7 > 35 3 T S0 251
N EBIE SO W, 5350, IR HEZR 2 — A
SCAL A= GG ORI EE R L 2 IR 1A, R LS 31
— B IR 5 i A A 2 AT BT, A ml LA
PN BT IS IR0

TEXTHME O SO N 2 59 BE AT 5 AN SEEIF 5T
H, —LEESE C 22 NS TRL Y 2 1 ok B A 0 i 32 A
B AT BIF 50 4 X 2 i S N A £ oo 4
JERZ R AT 0, ST HE LR R AR R
AR SCAE N 2 20 A BB 5 T A A5 B e o AR
IS HM B R EF R T =R R B R
N B A B FEOR 2, A R T 3 57 A% 3 58 B i 3L
A B AT 24 AT 2 SO BRI 5 E K BUR
A 45 B9 SCAL B ELIA &

3 SMEEMXUAMAEREERE

SNBSS TN A A H B RE T 70 HrR
PSS o HTRESE 3T D7 k. W A
TEANE AT HEPPIEIRTE 2 M 22, RO

UTAER BB 2043 B 5 8 G 1 K SRS H (AL v
oS0 , WA TR 2 B T k. #EPFrE
TR RS A N A A B At 1 A A A
R IR EREOE
3.1 RAESH

VE R S UEAIT 58 J7 15, 206 N 45 53 BT 5 ( Content
Analysis ) H1 AR GE T 1] S5 N 28 45 44 53 B 07 1]
R, FHENE (2020) IR ABEGE T HA WA ik ny
IR R i S BRI D IR . G AMEER S
EWFFE RN ZS o3 BT &, H R SR - LR
TR SCAS A Co 3Rl B R B G 1 R A R 1Y
SE M, B0 I B bR TR R B E RS T,
B g BEAE MRS & 0 T T

WA AT EE T il 5 20 A [R] SO R
PRFNSCAR TR B9 AN -5 2 A1 ( representation ) , £ $5 3C
AL EE M) A ( Bahrami, 2015; Tajeddin & Teimourne-
zhad, 2015) U6 5RO 2 B ( Dastjerdi & Sami-
an, 2011; Shin et al., 2011; Stranger-Johannessen,
2015) (85 SCAL P A B LB (Su, 2016)  SCAL#ALA
SCARAR I ( Yamada, 20105 Song, 2013) DA K 4 b4t 2
FA ST (Porreca, 1984 ) %,
3.2 HMEIERIES T

HEPEPE 35 178 43 #7 15 ( Critical Discourse Analysis,
CDA) FZL) Fairclough (1995) S &t R FH R 4t
HRERIE S 5 ZAHSC ROHE PP TR R 20 A, 5 PR B s
F M POR R RTE T T BOMIE T SRS 1Y B8R T B
WA R IEA (Li, 2005; Yuen, 2011; Xiong &
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Qian, 2012; Wang, 2016; Xiong & Yuan, 2018)
3.3 ZEESHW

Z BT J7 ¥ ( Multimodal  Analysis ) J2& 7F #1 £
PSR SR B0 2SR S 00 i b 224
S LA (Kress, 20105 Serafini, 2012) . Z LA
REUIREIE T NS EA, R OCH IR F = I H
ZRSRBERE ) IR BUAIE S R S AL SE A ST
PEAR I T T F O I SO R T IR 55 T A
16 H 25 B9 E5E ( Gulliver, 2010; Stranger-Johannessen ,
2015 ; Chapelle, 2016)

ZEULEE XS SR 206 SCAR 3 B AT ST, N3 T7
B, A AN 5r B o B il i XA [R 3806 1 % L 43 By
(5KAT,2020) , iz AL PPPE 35 35 43 B F 228 40 A O
IR i H SR RAEE PR T, s 28
PRI T 73 0T B AR MW 9EA : Feng (2019) LA
ZRNFIE o HTAE SR 20 A 1 19 e fs B3 2004
AR L2 (B0 R AR By A i A 2 10 R S AR AR AR
Xiong & Peng (2021 ) it 73 2004 I SCOC R AL
(B, X L T PR X ANDUTR B0 1 SCHAN (AR AE S A
Je SEFR [ 2 ] DU i i T 22 A A O A AL A
AN R B ST A RIS

4 SMEEMXUHR XUBFSHEMRIRE
Il BBk

TEIME B BB MG B LB R vh, SO
FUENFERE SR EFERENIIBIK RS
GBS R, B RS E BB AT A
R EFER AR M 2 SRR 5 RN (B ) 7Y
REST, IMEB SN FE R P BT iE SRR T R 5847
B TR S% ) 456 ZF0 o i 7 e 4
£ INEE UL IR PN AR AL 20 0 St kA st
T B AN PR LR LY R R
4.1 BEFREBREABRSIMEILMHBENXER

MK HPEE 75 240 [ 52 R WS A e D SCAR A A0 A7
ETMAE A, KT B SRR R,
“ i — BT YRR E K SOl R EE T AN E AT
Bl 3R SME O L OR A SCAk 7 G R A R
T Y RS R TR S SCAR AR AR JH L
IR 55 T [ G2 A A4 S ms AT g
4.2 ERUEERULHXER

SR L5 R, SME O SO N 25 BRI ik £
PP e 2270 SCA RS2 AW A S B340 T 1) SC Ak 4

BRAE S iR AR (HJE HARE SUIBTR S T = 1T
PR RIE S 2R b E g2 ) F i
LA EPREAE ) (35S R S b i B ) B PRi
% 1 (HBE T B S ) FE bR ) (25 E R
FH5mH) Fhe

BTG SOk A e A A A5 DL K B RN B % SCAk By
INAE S E PR b B 2L F 2, AMEHCE TP A 1
SCAb A 2 2 A A B R SO v PR A R R
SCAC By, I 3% T B bR B AR 07 78 B brAt & e i h
3k TR 1 A 2 B AR el A % T
BOPFHIRR B B B9iE S A E PR Sc e, = F AR Al
FHBE , X S7 56— , 75 [ B Ak 2 i v B 28 52 BAS Rtk SC
e & e 51645, B, SMEZM STE N A 5 #2
e 2SI P A N BB B B A, R A R [ B
s R JE P W ) i,
4.3 MEEIFEERHSERTINXR

SCAEA HOR R AR NSRRI SO Y 22 K
FH AL 5 AR SO A SC B BN 28, AME
B SCAE T 5 Rl A DL RSN E 2 ) SR e 1
A 2 R B S AR RN R, TE SCAL 4 A
SCAK 32 RAE R IR R R - K C SCAR I/ ¢ SOk
() B, v R 4 2 R 2 S LR A A 3 B 43 AR
5HhG . Moran(2001) B FLANEEEH A9 A7 A H
BRI, [ BFE 7R T 2% A 9 i Ak 1) [ R Fn 4t
S35 5B 5, i HAS AR SO R 6 Y A B 6 3 1 SC Ak
F- R RE S BT Hh 5 | A o T A 2T B S T e IR
LAY BOA M Z
4.4 FMXUERSEIEXUENEHNXER

ANEZOR 1 SO AR 2 B 32 B SO SOk, T
B O] FH BT H A1 Sk i 5 #OW B R E A
HEH S5 PR S R S SOk
TR AE , %F T 207 AR P 28 5 I A DG Ui T &R
25 ) B AE S R 2 T ) AR BT IR
Fe R, MAE T F B & Sk, 58 & B, b
H B SO R SO SO | BT 2 2] 3 R B A R
HEFRE N R BNIERN BT FIENMEE L
MR RS 5, BN ZE S B G e S
22 F 5 B SUFE BTN B 3 A B 52 3 S0k 3 X
TR 5 27 2] B BN HIBEA (engagement ) &M EH W & A=
i—%’“ﬁﬂ@ﬁ%ﬁﬁ%(‘ﬁeninger, 2013) ,Xﬂ’?;’;ﬂ@)(’f%ﬂ
FHENBRIC RS,

PRI, 15 55 2 ) 8 0 SO T SO 5 2 S P 2



[l N 258 AR AT Sh s, TR A & U TR B
VR, A8 B s bREE SR SO S BRI RE T, (e AT
S RROCICBESRE A7 RGO B A5 | PRl o A Bt
THNABIRGIR

5 %iE

SN SCA B B SR 54T 1) T I Rk [ 41
RN EZEPES R, BTSSR sh
TR SCAL SR M BT B9 P9 25 0 JEHE L, Ay et St 20bE
SN AR IO HTHESLRERS g SMEHOR BE 5T b
G5 BRI (ZUB A ) e b 255 0 B
SO H St ) BV LA R A 7 ik v A ST
A AT DTS B A, NPT SO 5 9 B A2
PERAR R BCHE I, BT LA BAMEEM S T A
HEREM P ATTT %, AT LAY T [ A1 i bt SCAR 2 A 1Y
SCUEBFST , A HAA S M b SR bt B 42 12 B S AL
WA, 2 2 BRSO N, B Bk eSO N A Y
JRHAE, XL ENAERIPTE , & 2N E KBRS A5 At
SACKNE 7 2] B AR SR S B Hh &, IR M
Mo ERe LA RR L SRR S . 53 h  SNEH
FASCAR ST AT LA 45 222 R BRIE R %, JEH RS |
A H S HE, s o A A BEE MOk IR — E
AL A AR 5 RA M ST B, O
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On the Cultural Analysis of EFL Textbooks:
Content, Methods and Theoretical Perspectives

YANG Dongling & WANG Dongping

(School of Foreign Studies, Guangzhou University, Guangzhou, Guangdong 510006, China)

Abstract: Cultural factors in English textbooks
influence the language learners’ individual socialization
process through language learning and are closely related
to ideology, politics and national security. The study of
cultural content in Chinese English textbooks is still at a
relatively immature stage of phenomenon interpretation,
and there is an urgent need for more systematic and
structured supporting theories and framing methodologies
to achieve whole-person development and raise national
consciousness through cultural education.

This paper focuses on cultural content in English
language textbooks based on the broad connotation of
culture and the framework of cultural analysis that has
been frequently used in empirical studies of English
language textbooks in different parts of the world,
especially in Asian countries. Considering the previous
frameworks of cultural representation analysis, this paper
constructs a hierarchical framework for cultural analysis of
type,

dimension, and theme. At the macro level, the type

English textbooks consisting of three levels:
layer encompasses Cortazzi & Jin’s target culture, source
culture and international culture and Kachru’s inner
circle, outer circle and expanding circle. At the micro
level, the theme layer includes Byram’s and Dweik & Al-
Sayyed’s list of evaluation criteria. In between is the
dimension layer at the meso level which includes Stern’s
big “C” and small “C” cultures, and Moran’s product,
practice, perspective, community and person, and
Adaskou et al. ’s aesthetic, sociological, semantic and
pragmatic senses.

The type layer helps to interpret cultural content
from an outsider’s perspective. The dimension layer is
relatively abstract and helps cultural

users

develop

awareness and deepen their understanding of cultural

meaning or value. The theme layer is the most concrete
and diverse level, which is easy to depict, but difficult to
structure or generalize.
This hierarchical framework helps to interpret
cultural content more comprehensively and systematically,
and is in line with China’s current and future national
values. It also helps to further cultural studies in English
textbooks and promote a worldwide shift from language
studies to socio-cultural studies in the field.
of SFL

theories, social semiotic theories and discourse analysis

From the interdisciplinary perspectives
theories, content analysis, multimodal analysis and critical
discourse analysis are the three conceptual and method-
ological strands of cultural analysis. These three approaches
are elaborated in the integration of corresponding cultural
content and representational studies.

Finally, the paper proposes four key pairs of
relationships that challenge the cultural analysis in foreign
language textbooks and the cultural education in foreign
language education: long-term national development
strategies vs. cultural education in foreign language

teaching; nationalism vs. internationalism; personally

relevant micro-topics vs. national/social macro-topics;
and cultural representations of EFL textbooks vs. the
construction of cultural meaning for language learners.
The comprehensive and

systematic  perspective and

methodology presented in this study can inspire
researchers, composers, and users of EFL textbooks, to
facilitate the implementation of cultural education and to
enhance the curriculum-based political and virtuous
awareness in foreign language teaching.

Key words: EFL Textbook; Cultural Content;
Analysis Method; Culture Education; Curriculum-Based

Political and Virtuous Awareness



